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In-depth PAR steps as per RDL 

n Step 0: Before the beginning 
n Step 1: Decide how to work as a group 
n Step 2: Set the problem definition (PV?) 
n Step 3: Determine how to assess the problem 
n Step 4: Collect data (PV?) 
n Step 5: Analyze data 
n Step 6: Develop conclusions 
n Step 7: Discern action 
n Step 8: Implement action 
n Step 9: Evaluate action/problem definition (PV?) 
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Step 0: Before the beginning 

n   Community mapping/knowledge of the 
community/community collaboration: Handout 
from Brinton Lykes on community mapping - 
https://www2.bc.edu/brinton-lykes/pdf/
INFOGATHER_2010.pdf 
n Collect archival data 
n Learn the geographic region 
n Attend to what is (un)said and by which social groups 

n Conduct informal interviews 
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Step 0: Before the beginning 
(con’t) 

n   Determine the form/nature of the 
collaboration 
n Who is involved? 
n What are our shared values/goals? 
n What will we do together? 
n Who is responsible for what? 
n How will we communicate? 
n How will we resolve conflict? 
n How will we assess our partnership and when? 

See Langhout, R.D. (2015). Considering community psychology competencies: A 
love letter to budding scholar-activists who wonder if they have what it takes. 
American Journal of Community Psychology, 55(3), 266-278   
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Step 1: Decide how to work as a 
group (Seymour Sarason; Roger Hart) 

n How shall this group make decisions? 
n Majority vote?  
n Super majority?  
n Consensus?  
n Other options? 

n What kinds of decisions should come to the 
entire group? 

See Langhout, R.D., Kohfeldt, D.M., & Ellison, E.R. (2011). How we became the 
Schmams: Conceptualizations of fairness in the decision-making process for 
Latina/o children in a participatory action research program. American Journal 
of Community Psychology, 48, 296-308. 
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Step 2: Set the problem definition 
 

n Essential step because drives the rest of the 
process 
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Step 2: Set the problem 
definition: Photovoice 
 
n Session 1: Introduce PV & build capacity 
n Show examples; culturally appropriate? 
n Practice “reading” a picture: “What’s 

happening outside of the frame of the 
photograph? Who are the people in the picture? 
What do you learn about the community when 
you study this picture? Why was this picture 
taken?”  

n Discuss symbolism 
See Langhout, R.D. (2014). Photovoice as a methodology. In Castañeda, X., 
Rodriguez-Lainz, A., & Schenker M.B. (Eds.), Migration and health research 
methodologies: A handbook for the study of migrant populations (p. 327-342). 
Oakland: UC Press. 
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Step 2: Set the problem 
definition: Photovoice (con’t) 

n Session 1/2: Build PV capacity 
n Give/determine a prompt  
n Reflect on the prompt (e.g, writing, 

discussion) 
n Discuss how framing can shift the message of 

a picture & practice 
n Discuss ethics 

See Langhout, R.D. (2014). Photovoice as a methodology. In Castañeda, X., 
Rodriguez-Lainz, A., & Schenker M.B. (Eds.), Migration and health research 
methodologies: A handbook for the study of migrant populations (p. 327-342). 
Oakland: UC Press. 
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Step 2: Set the problem 
definition: Photovoice (con’t) 

n Session 3-5/6: Discuss photos  
n Caroline Wang’s SHOWED method 
n What do you SEE here? 
n What is really HAPPENING here? 
n How does this relate to OUR lives? 
n WHY does this situation EXIST? 
n What can we DO about it?  

See Langhout, R.D. (2014). Photovoice as a methodology. In Castañeda, X., 
Rodriguez-Lainz, A., & Schenker M.B. (Eds.), Migration and health research 
methodologies: A handbook for the study of migrant populations (p. 327-342). 
Oakland: UC Press. 
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Step 2: Set the problem 
definition: Photovoice (con’t) 

n Session 3-5/6: Discuss photos with modifications 
for immigrant populations 
n RDL small group questions: “What’s happening? Why 

was the picture taken? What does this tell you about 
your school/community/setting? Why did you want to 
share this photo? What is important for people to 
understand about this photo?”  

n RDL large group questions: “Have you experienced 
what the photographer described? Do you have 
another way to think about the event? What do you 
think could be done to address this issue?”  

See Langhout, R.D. (2014). Photovoice as a methodology. In Castañeda, X., Rodriguez-Lainz, A., 
& Schenker M.B. (Eds.), Migration and health research methodologies: A handbook for the study 
of migrant populations (p. 327-342). Oakland: UC Press. 
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Step 2: Set the problem 
definition: Photovoice (con’t) 

n Session 6 or 7: Data codification 
n Picture and story sorting to develop themes 

See Langhout, R.D. (2014). Photovoice as a methodology. In Castañeda, X., 
Rodriguez-Lainz, A., & Schenker M.B. (Eds.), Migration and health research 
methodologies: A handbook for the study of migrant populations (p. 327-342). 
Oakland: UC Press. 
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Step 2: Set the problem 
definition: Photovoice (Ex) 
n Photovoice results – turning bathroom 

problems into issues 

n Creation of themes (pics & narratives) 
n Trash on the floor 
n Writing on the walls 
n Hand washing 
n Unflushed toilets 

Kohfeldt & Langhout, 2012, Jr of Comm & Applied Soc Psych 
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Step 2: Set the problem 
definition: 5 Whys (Ex) 
n Why are the toilets un-flushed? 
n 1. Students scared of the noise 
n 2. Toilet handles are dirty 
n 3. Laziness of students 
n 4. Students forget to flush  
n 5. Students don’t have time to flush 

Kohfeldt & Langhout, 2012, Jr of Comm & Applied Soc Psych 
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Step 2: Set the problem 
definition: 5 Whys (Ex con’t) 

n Why are the students lazy? 
n 1. Don’t get enough sleep 
n 2. Physically tired from recess  
n 3. Lazy from sickness 
n 4. Because they are born lazy 
n 5. Don’t care about school property 

Kohfeldt & Langhout, 2012, Jr of Comm & Applied Soc Psych 
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 Step 2: Set the problem 
definition: 5 Whys (Ex con’t) 

n Why don’t students care about school 
property? 
n 1. Students don’t like mean people at their school 
n 2. Students don’t care about things in general 
n 3. Students like to play pranks 
n 4. Students don’t feel like school property is theirs 
n 5. Some students don’t like their school 

Kohfeldt & Langhout, 2012, Jr of Comm & Applied Soc Psych 
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Step 2: Set the problem 
definition: 5 Whys (Ex con’t) 
n Why don’t students feel like school 

property is theirs?  
n 1. Because they’re not here all the time 
n 2. Insults from other students don’t make kids feel 

comfortable and at home 
n 3. Student don’t feel like they/their parents pay for 

school property  
n 4. Students don’t feel in control of school property 

Kohfeldt & Langhout, 2012, Jr of Comm & Applied Soc Psych 
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Step 2: Set the problem 
definition: 5 Whys (Ex con’t) 

n Why don’t students feel in control of 
school property? 
n 1. Students have to ask before they can use school 

property  
n 2. Students don’t have a lot of freedom at school 
n 3. Students don’t have any say in fixing or 

improving their school  
n 4. Nothing from the school belongs to the students 
n 5. Students can’t use school property in different 

ways 
n 6. Students sometimes get in trouble for using 

school property 

Kohfeldt & Langhout, 2012, Jr of Comm & Applied Soc Psych 
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Step 2: Set the problem  definition 
Ex  

n Depending on context, may need to check in 
with other stakeholders: Our case – discussion 
with principal, and agreement on next steps 
n Shared problem definition: Students and families 

don’t control the stories told about them in the 
school and community, which is a challenge for 
feeling connected to the school.  

n Agreement: Creation of a permanent mural that 
would tell student and family stories, thus 
increasing school connection and belonging.  



+ Step 3: Determine how to assess 
the problem 
 
n Discuss different ways to collect data and the 

pros and cons of each 

n Teach how to use the method chosen by the 
group 

See Langhout, R.D., & Fernández, J.S. (2014). Empowerment evaluation 
conducted by 4th and 5th grade students. In D. Fetterman, S. Kaftarian, & A. 
Wandersman (Eds.), Empowerment evaluation: Knowledge and tools for self-
assessment, evaluation capacity building, and accountability (p. 193-232). 
Thousand Oakes, CA: Sage.  
 



+ Step 4: Collect data 
 
n Assist as needed 

n If problem definition has already been set, one 
could use photovoice for this step. 
n See Fernández & Langhout, 2014, Am Jr of Comm 

Psych 

n See Langhout, Fernández, Wyldbore, & Savala, 
2016 

n Ex: “What makes up your neighborhood? What do 
you like about it? What would you like to change?” 



+ Step 5: Analyze data 
 
n See step 2 



+ Step 6: Develop conclusions 

n Children Ex: Concept mapping 

See: Fernández, J.S., Nguyen, A. & Langhout, R.D. (2015). What’s the story? Concept 
mapping with elementary school-aged youth in a yPAR after-school program. 
International Journal for Research on Extended Education, 3(1), 24-38. 
 



+ Step 6: Develop conclusions 
(con’t) 
n Adult Ex: social justice,  historical and 

ecological preservation, & community pride 

Between 17th Ave and 
Chanticleer Ave, there is 
one street light. Between 
Chanticleer and Brommer 
St, there are 7. Those 7 are 
located in the richer part 
of the neighborhood. 

In an emergency, I would 
rather call the fire 
department instead of the 
Sheriff. Fire is adequately 
staffed and around the 
corner. The Sheriff 
Department is known for 
their slow response time. 

What will we lose 
or gain when this 
openness is 
gone? 
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Step 7: Discern action 

n Students: Create a mural 
n Collect & analyze community stories 
n Lessons on symbolism 
n Field trip to see mural 
n Develop symbols that connect to stories 
n Draft mural 
n Negotiate with stakeholders 
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Step 7: Discern action 

n Adults: Develop sense of community in Live 
Oak  
n Consider exhibits, messaging, and goals 
n Increase community awareness 

n Consider how to develop more in-depth 
conversations in Live Oak 

n Consider how to strengthen community networks 
for youth in an under-resourced area 



+ Step 8: Take action (children) 
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Step 8: Take action (adults) 

n Curate PV exhibits  
n County building 
n Library 
n Farmers’ Market 
n Coffee shops 

n Run “house meetings” – experiences of others? 

n Work with Sherriff Activity League to begin a free 
indoor fútbol league for youth (currently serves 
over 500 youth) 

See Langhout, Fernández, Wyldbore, & Savala (2016). Photovoice and house 
meetings within participatory action research. In L. A. Jason & D. S. Glenwick (Eds). 
Handbook of methodological approaches to community-based research: Qualitative, 
quantitative, and mixed methods (pp. 81-91). New York, NY: Oxford University Press.  
 



+ Step 9: Evaluate action/Problem 
definition (children) 

n See step 3 - Our case: Survey of the school 
n Develop age appropriate questionnaires 
n Enter data in excel 
n Clean data in SPSS 
n Develop data analysis plan 
n Analyze data 
n Develop conclusions & decide if another action 

is needed 

See Langhout, R.D., & Fernández, J.S. (2014). Empowerment evaluation conducted by 
4th and 5th grade students. In D. Fetterman, S. Kaftarian, & A. Wandersman (Eds.), 
Empowerment evaluation: Knowledge and tools for self-assessment, evaluation capacity 
building, and accountability (p. 193-232). Thousand Oakes, CA: Sage.  


